

Prior to completing the Curriculum Alignment Chart please prepare and submit the following information:
□ A planned program of study with course numbers, titles, number of credits, semesters offered, how offered (online, on ground, hybrid).

□ Course descriptions of each course outlined in your planned program of study; include descriptions of in-course experiences, assessments, rubrics, and syllabus.  Include prerequisites.

□ General education requirements for your program.
Some of the above information can be taken directly from your catalog.  

	Curriculum Alignment Chart: 

Please complete the following Curriculum Chart.  In the middle column of this chart include opportunities students have to learn such as textbook readings, discussions, journal articles, videos, role playing, and other hands on activities. Try to be specific.  The last column should show how you know or measure whether or not students have mastered that standard.  This “assessment” might include tests, presentations, graded journal entries or reflections, papers, observation reports, etc.  Please show a variety of assessment types; the use of tests only will not be accepted. These would be graded and allow you to measure performance.  Enter samples from one or two courses (include course number and title) next to each □ where this is taught and assessed.




Associate level colleges complete the Initial Level and Bachelor level institutions complete the Upper Level. Colleges offering both levels please complete both charts.
	Curriculum Alignment Chart – Initial Level (Associate’s Degree)

	Standard 1: Promoting Child Development and Learning
	Sample opportunities for students to learn and practice
	Sample related assessments of student performance

	1a: Knowing and understanding young children’s characteristics and needs

·  Display in their work knowledge about individuality in the basic topics of infancy and early childhood development or more advanced knowledge in one developmental phase.
· Demonstrate basic knowledge and an understanding of milestones in the areas of fine and gross motor development, social and cognitive modes of exploration, language development, temperament, the importance of early attachments, and peer relations.
	
	

	1b: Knowing and understanding the multiple influences on early development and learning
· Display in their classroom practices a basic knowledge of influences on children’s early development and learning, and early intervention approaches.   

· Demonstrate through their coursework and classroom practices they know and understand that families, teachers, and peers are influential in children’s learning.

· Recognize the major health concerns and nutritional needs of early childhood and implement classroom practices that address the basic principles of health, safety and nutrition.

· Identify common early intervention programs types in CT (i.e., Head Start, Early Head Start, School Readiness and Birth-to-Three systems) and describe their intended benefit on children’s learning.
	
	

	1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children.
· Describe the basic developmental principles that they are using as a basis for creating learning environments for young children. 

· Use in classroom practices the basic principles of health, safety, and nutrition.

· Create environments for young children that support children’s health, respect their culture and individuality, promote positive development, and challenge children to gain new competencies

· Set realistic expectations for young children for behavior and apply appropriate child guidance strategies according to the individual child and the situation.
	
	


	Standard 2:  Building Family and Community Relationships
	Sample opportunities for students to learn and practice
	Sample related assessments of student performance

	2a: Knowing about and understanding diverse family and community characteristics
·  Explain and apply knowledge about parenthood, school-family partnerships, and family diversity.  

· Communicate his/her understanding of the challenges that diverse young families and families with children with disabilities face in ways that transcend stereotypes. 

· Understand how children’s development and learning may be influenced by family and community contexts.

· Know the characteristics of Connecticut communities, especially the effects of racial isolation and changing demographics on families and children’s learning outcomes.
	
	

	2b: Engaging and supporting families and communities through respectful, reciprocal relationships 

· Observe and construct reciprocal relationships with families, independently or as part of a team. 

· Demonstrate a basic repertoire of communication strategies to connect with families and identify a limited number of community resources that families may draw on to enhance their literacy and social goals.  
	
	

	2c: Involving families and communities as partners in their children’s development and learning

· Demonstrate beginning skills to foster family and community partnerships. 

· Welcome and include families in program activities.
	
	


	Standard 3:  Observing, Documenting, and Assessing to Support Young Children and Families
	Sample opportunities for students to learn and practice
	Sample related assessments of student performance

	3a: Understanding the goals, benefits, and uses of assessment, including its use in development of appropriate goals, curriculum, and teaching strategies for young children 

· Communicate their understanding of the goals, benefits and appropriate uses of assessment including its use in development of appropriate goals, curriculum, and teaching strategies for young children.

· Engage in guided practice with a particular focus on classroom observation.

· Explain assessment’s goals and benefits to colleagues or families. 

· Identify the varied uses of assessment.

· Implement the activities prescribed in a child’s IFSP/IEP.
	
	

	3b: Knowing about assessment partnerships with families and with professional colleagues to build effective learning environments.

· Demonstrate a basic understanding of the practical uses of assessment to individualize supports for development and learning and to gather and share information with families and professional colleagues.

· Plan intentionally using a variety of ongoing assessment strategies, documentation tools and multiple sources of information.  
	
	

	3c: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection.

·  Articulate the ethical dimensions of assessment, including confidentiality. 

· Observe children showing objectivity, fairness, and absence of bias. 

· Identify the intended uses of assessment including observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection.
	
	

	3d: Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children and disabilities.

· Explain the value and importance of practicing responsible assessment to promote positive outcomes for each child.

· Explain the reason for and use of assistive technology in assessment of children with disabilities.
	
	

	3e: Facilitating referrals based on screening, observation and child assessment.

·  List procedures and identify resources for making referrals. 

· Identify children for screening or assessment to address potential developmental delays or disabilities.
	
	


	Standard 4:  Using Developmentally Effective Approaches  
	Sample opportunities for students to learn and practice
	Sample related assessments of student performance

	4a: Understanding positive relationships and supportive interactions as the foundation of their work with young children. 

· Describe the critical importance of positive relationships and supportive interactions as the foundation of their work with young children. 

· Demonstrate warm, nurturing interactions with individual children and their families, communicating genuine liking for and interest in young children’s characteristics and activities.
· Engage in practices that reflect the positive and supportive cultural practices and contexts of the young children they teach.
· Demonstrate the essential dispositions and skills to develop positive, respectful, supportive relationships with all children including those whose cultures and languages may differ from their own, as well as with children who may have special needs.
	
	

	4b: Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology. 

· Demonstrate practices that reflect the needs of the children with whom they work using a variety of effective teaching strategies and tools with individual children, small groups and large groups. 
· Demonstrate practices that reflect the needs of the children with whom they work using appropriate technology with individual children, small groups and large groups. 
· Demonstrate a variety of effective classroom management strategies for all children. 

· Use a variety of effective classroom management strategies with individual children, small groups and large groups.
	
	

	4c:  Using a broad repertoire of developmentally appropriate teaching/learning approaches. 

· Demonstrate practices that reflect a broad repertoire of developmentally appropriate teaching/learning approaches that support the needs of the children with whom they work 
· Demonstrate practices that reflect a broad repertoire of developmentally appropriate teaching/learning approaches that support the needs of individual children, small groups and large groups.  
	
	

	4d: Reflecting on their own practice to promote positive outcomes for each child.
· Participate in making decisions about their practice based on their developing expertise. 

· Make professional judgments through each day based on their knowledge of child development and learning, individual children, and the social and cultural contexts in which children live. 

· Participate in the design of activities, routines, interactions and curriculum for specific children and groups of children using knowledge gained through study and experience.  They consider both what to teach and how to teach, beginning to develop the habit of reflective, responsive and intentional practice to promote positive outcomes for each child.
	
	


	Standard 5:  Using Content Knowledge to Build Meaningful Curriculum
	Sample opportunities for students to learn and practice
	Sample related assessments of student performance

	5a: Understanding content knowledge and resources in academic disciplines: language and literacy; the arts – music, creative movement, dance, drama, visual arts; mathematics; science, physical activity, physical education, health and safety; and social studies.

·  Engage in work that demonstrates the basic knowledge and skill in the following content/academic areas: language and literacy; the arts; mathematics; physical activity and health; science and nutrition; and social studies, with special depth in the areas of language and literacy.
	
	

	5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines. 

· Communicate understanding of each core content/academic area including which is important and why. 
	
	

	5c: Using their own knowledge, appropriate early learning 

standards, and other resources

to design, implement, and 

evaluate meaningful, 

challenging curriculum for each 

child. 

· Demonstrate that they can design and implement curriculum that uses the conceptual knowledge they are acquiring through coursework that is likely to promote positive developmental outcomes, including security and self-regulation, problem-solving and thinking skills, academic and social competence. 

· Use play as a context for scaffolding learning and use various types of play in small group, whole group, or in individualized situations to stimulate children’s interest and functional progress.

· Demonstrate knowledge of the CT Preschool Curriculum and Assessment Frameworks as the basis for ongoing and systematic planning and monitoring children’s progress toward learning outcomes.

· Demonstrate skills in modifying curriculum in light of reflective teaching processes and adapt curriculum to meet the interests and needs of all children. 

· Use children’s literature to teach multiple content areas.
	
	


	Standard 6:  Becoming a Professional
	Sample opportunities for students to learn and practice
	Sample related assessments of student performance

	6a: Identifying and involving oneself with the early childhood field

· Identify and are involved with the field of early childhood with the purpose of better serving young children and their families.
	
	

	6b: Knowing about and upholding ethical standards and other professional guidelines
· Practice the NAEYC Code of Ethical Conduct. 

· Show evidence of being guided by the ideals and principles of the Code.  

· Explain and comply with relevant laws such as those pertaining to child abuse and the rights of children with disabilities. 

· Demonstrate knowledge of and apply the state Guidelines for Child Day Care Center Licensing and for the Child Abuse and Neglect Policies and Procedures. 

· Understand licensing regulations and be prepared to undertake the requirements.
	
	

	6c: Engaging in continuous, collaborative learning to inform practice
· Engage in purposeful learning that directly influences the quality of their work with young children. 

· Utilize the essential communication skills and knowledge base to engage in interdisciplinary team meetings and to fulfill their roles as part of the IFSP/IEP teams.

	
	

	6d: Integrating knowledgeable, critical & reflective perspectives on early education

· Make and justify decisions relative to working with young children on the basis of basic knowledge of the standards in their field.  

· Engage in reflective practice to modify and improve their work with young children and the collaborative team.  

· Use basic skills in oral and written communication, and in non-verbal and listening skills.


	
	

	6e: Engaging in informed advocacy for children and the profession

· Explain state and local policies including professional compensation and financing of the early education system.  

· Describe how public policies are developed, and demonstrate essential advocacy skills. 

	
	


	Supportive Skills
	Sample opportunities for students to learn and practice
	Sample related assessments of student performance

	Supportive Skill 1:  Self-assessment and self-advocacy


	
	

	Supportive Skill 2:  Mastering and applying foundational concepts from general education

	
	

	Supportive Skill 3:  Written and verbal skills


	
	

	Supportive Skill 4:  Making connections between prior knowledge/ experience and new learning

	
	

	Supportive Skill 5:  Identifying and using professional resources


	
	


	Curriculum Alignment Chart – Upper Level (Bachelor’s Degree)

	Standard 1: Promoting Child Development and Learning
	Sample opportunities for students to learn and practice
	Sample related assessments of student performance

	1a: Knowing and understanding young children’s characteristics and needs
· Apply current research-based knowledge about individuality during infancy and early childhood.

· Demonstrate understanding of and apply in the classroom setting knowledge about brain development, motor development, cognitive processes and language development, early learning, temperament, attachment theory, emotional intelligence, self-regulation, self-development and executive functioning, peer relations, modes of play and exploration, and common types of exceptional development of young children from birth to five years.
	
	

	1b: Knowing and understanding the multiple influences on early development and learning
· Describe the nature of influences from multiple systems (family, community, societal) on early child development and early learning and how these influences may interact in complex ways.  

· Demonstrate their understanding of the major health concerns of early childhood as well as the important influence of nutrition and health on children’s development and implement classroom practices that are reflective of the basic principles of health, safety, and nutrition. 

· Demonstrate familiarity with the preschool special education system in addition to the other intervention types used in CT (i.e., Head Start, Early Head Start, and the School Readiness, Birth-to-Three) and can discuss the intended benefit of these programs for children and families. 

· Build relationships with young children and families that demonstrate appreciation of the importance of the early care and education provider to engage particular parent, child, and community interests in the early learning curriculum.  
	
	

	1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children.
· Demonstrate their understanding of the essentials of developmental research and describe the principles that they are using as the basis for creating effective learning environments for all young children. 

· Create classroom environments for young children that are inclusive of children with diverse learning needs and support children’s health, respect their culture and individuality, promote positive development, and challenge children to gain new competencies.

· Individualize and adapt practices for each child based on ongoing assessment, including the implementation of individualized Health Care Plans for children with chronic illness.  

· Provide activities that are coherent with respect to their intended goals for early learning, drawing across multiple systems of influences and aspects of development to support the whole young child. 
· Use systematic procedures within and across environments for young children, activities and routines to promote children’s learning, participation, and membership.
	
	


	Standard 2:  Building Family and Community Relationships
	Sample opportunities for students to learn and practice
	Sample related assessments of student performance

	2a: Knowing about and understanding diverse family and community characteristics
· Use research-based knowledge of family dynamics, family development stages and parenthood, school family partnerships, and family diversity as the basis for developing relationships with families and involving families in their child’s learning.   

· Recognize and use community resources and understand their link to larger societal influences such as the economy and social policy in their work with diverse families. 

· Demonstrate an understanding of how children’s development and learning may be influenced by diverse family and community contexts.  

· Communicate their understanding of families of young children with typical development and those with special needs in ways that reflect their respect for the challenges facing young families and that transcend stereotypes. 
· Appreciate the influences of the changing characteristics of Connecticut communities on schools and children’s achievement.

	
	

	2b:Engaging and supporting families and communities through respectful, reciprocal relationships
· Incorporate family and community strengths in their approach to early learning in the classroom. 

· Establish supportive and respectful reciprocal relationships with families, assess needs of children and families, and link families appropriately with community resources to enhance health, family literacy and social goals. 

· Individualize practices based on family strengths and assets.  

· Appreciate that community resources may not fully meet the needs of family diversity and have thoughtful ways to empower families to overcome these limitations. 

· Encourage feedback from families and incorporate it into practice.

	
	

	2c: Involving families and communities as partners in their children’s development and learning
· Demonstrate family collaboration strategies.

·  Form reciprocal partnerships with families that enhance their child’s development.
· Create effective early learning environments that incorporate family and community partnerships.

	
	


	Standard 3:  Observing, Documenting, and Assessing to Support Young Children and Families
	Sample opportunities for students to learn and practice
	Sample related assessments of student performance

	3a: Understanding the goals, benefits, and uses of assessment, including its use in development of appropriate goals, curriculum, and teaching strategies for young children
· Communicate their essential understanding of typical development and the goals, benefits, and appropriate uses of assessment including its use in development of appropriate goals, curriculum, and teaching strategies for young children. 

· Explain how assessment may be used in positive ways; explain how inappropriate assessment may harm children and families.  

· Demonstrate familiarity with the IDEA mandates and the role of the IFSP and IEP in supporting children’s development

	
	

	3b: Knowing about assessment partnerships with families and with professional colleagues to build effective learning environments.
· Plan and implement research-based knowledge and demonstrate competence in observation, documentation, including the use of current appropriate assessment tools being used in the State of Connecticut to gather and share information with families and professional colleagues. 

· Engage in responsive practices that address a full range of diversity, including approaches for children with special needs and culturally and linguistically diverse children. 
· Demonstrate essential skills in using assessments, interpreting assessment results, and using formal assessment information to influence practice for making appropriate referrals.
· Implement current accepted practices and frameworks used in early intervention and early childhood systems that include gathering and sharing information with families and professional colleagues.

	
	

	3c: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection. 
· Use responsible assessment to enhance children’s abilities and to identify individual differences.
· Use assessment practices that reflect educational, legal, and ethical issues including the rights of the families. 

· Perform developmental screening and/or adapt screening and assessment procedures to meet the individual needs of children, the culture of their families and the setting.
· Use assessment and data including observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection for its intended purpose.
	
	

	3d: Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities. 
· Engage in assessment practices that promote positive outcomes for individual children.

· Implement assistive technology in the process of assessing children with disabilities to promote positive outcomes for individual children.

	
	

	3e: Facilitating referrals based on screening, observation and child assessment.
· Involve the family when making referrals for screening and/or child assessment.
· Assist staff and families in accessing diagnostic assessments, extra services and/or other supports as needed.
	
	


	Standard 4:  Using Developmentally Effective Approaches  
	Sample opportunities for students to learn and practice
	Sample related assessments of student performance

	4a: Understanding positive relationships and supportive interactions as the foundation of their work with young children. 
· Articulate to other professionals and families the theories and research that support the importance of positive relationships and high-quality supportive interactions in early education.

· Design and implement meaningful, culturally inclusive environments that are critical to their work with young children. 
	
	

	4b: Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology. 
· Make professional decisions about approaches to effective early childhood teaching and learning based on an understanding of children as individuals and as part of a group, and on alignment with important educational and developmental goals. 

· Engage in practices that reflect a flexible, research-based “continuum of teaching strategies” as the best support for developmental and educational needs. 
	
	

	4c:  Using a broad repertoire of developmentally appropriate teaching/learning approaches. 
· Articulate why they use particular developmentally appropriate teaching/learning strategies and why they individualize and can relate teaching/learning strategies to theories of child development and learning and to a philosophy of learning and teaching.

· Recognize and respond to individual needs of all children and circumstances by adapting management strategies that are developmentally appropriate.
	
	

	4d: Reflecting on their own practice to promote positive outcomes for each child.
· Make decisions about their practice based on their developing expertise utilizing theories and research learned. 

· Make professional judgments through each day based on their knowledge of theory and research as well as their knowledge of child development and learning, individual children, and the social and cultural contexts in which children live. 

· Using their knowledge base gained through study and experience, they design activities, routines, interactions and curriculum for specific children and groups of children.  They consider both what to teach and how to teach, consistently engaging in the habit of reflective, responsive and intentional practice to promote positive outcomes for each child.
	
	

	4e:  Use their understanding of the health, safety, and nutrition practices specific to young children for classroom practice and curriculum planning.

· Demonstrate knowledge of and apply the state Guidelines for child Day Care Center Licensing and for the Child Abuse and Neglect Policies and Procedures. 

· Demonstrate understanding of the health, safety, and nutrition practices specific to infants, toddlers, and preschoolers, and use this understanding to plan classroom practice and curriculum planning as part of supporting children in learning about health and safety practices.

· Routinely plan age- and individually-appropriate curricula that encourages children to make good choices in regards to health, safety, and nutrition.
· Engage with appropriate health professionals and consultants to ensure that classroom practices support the individual health and developmental needs of all children, including participating in the planning and implementation of IFSP and IEP goals. 

· Act as a source of information and support for families about issues of child health, safety, and nutrition.
	
	


	Standard 5:  Using Content Knowledge to Build Meaningful Curriculum
	Sample opportunities for students to learn and practice
	Sample related assessments of student performance

	 5a: Understanding content knowledge and resources in academic disciplines: language and literacy; the arts – music, creative movement, dance, drama, visual arts; mathematics; science, physical activity, physical education, health and safety; and social studies. 

· Engage in work that reflects advanced knowledge and skill in the development of learning in each content area: language and literacy; the arts; mathematics; physical activity and health; science and nutrition; and social studies, with special depth in the areas of language and literacy. 

· Demonstrate familiarity with authoritative resources to supplement their own content knowledge.
	
	

	5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines. 

· Engage in work that demonstrates knowledge of the theories and research underlying children’s approaches to learning in these content areas. Taking developmental and individual differences into account, their work shows that they use this knowledge to articulate priorities for high quality, meaningful experiences in each content area, with desired outcomes for children that connect with professional standards and curriculum resources.
	
	

	5c: Using their own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate meaningful, challenging curriculum for each child. 
· Demonstrate advanced skill in designing, implementing, and evaluating meaningful, challenging, curriculum to meet the needs of all children. 

· Integrate multiple areas of content in curriculum design, with successful focus on building security and self-regulation; problem-solving and thinking skills, and academic and social competence. 

· Engage in curriculum development that takes into account children’s developmental, individual, and cultural characteristics, including children with ELL needs and makes use of reflective, ongoing evaluation of their own practices. 
· Implement curriculum and participate in the development of curriculum that is characterized by use of high quality professional resources to supplement and inform their own understanding. 

· Evaluate and assess curricula in comparison to their current classroom practices in order to maximize learning outcomes.

· Communicate with families and others about the Preschool Curriculum Framework and Preschool Assessment framework and similar assessments. 

	
	


	Standard 6:  Becoming a Professional
	Sample opportunities for students to learn and practice
	Sample related assessments of student performance

	6a: Identifying and involving oneself with the early childhood field
· Understand the nature of a profession. They know about the many connections between the early childhood field and other related disciplines and professions with which they may collaborate while serving diverse young children and families. 

· Demonstrate awareness of the broader contexts and challenges within which early childhood professionals work. 

· In their practice they consider current issues and trends that might affect their work in the future.

	
	

	6b: Knowing about and upholding ethical standards and other professional guidelines
· Apply and model ethical standards and professional guidelines. 

· Explain legal standards and other professional guidelines and apply these in practice.

	
	

	6c: Engaging in continuous, collaborative learning to inform practice
· Take initiative and engage in purposeful learning including classroom-based research that directly influences the quality of their work with young children. 
· Engage in interdisciplinary team meetings as informed partners fulfilling their roles as part of the IFSP/IEP teams. 
· Communicate an understanding of how to guide staff who would be under their immediate supervision and how to assess performance, improve practice and promote individual growth.
	
	

	6d: Integrating knowledgeable, critical & reflective perspectives on early education
· Make and justify decisions relative to working with young children on the basis of their knowledge of the professional values, standards, and research findings in early childhood.  

· Engage in a critical stance, examining their own work, sources of professional knowledge, and the early childhood field. 

· Communicate effectively in a way that is responsive to the needs of children and families in multiple formats: electronic, written and verbal.

· Facilitate a cooperative work environment by promoting positive communication and facilitate relationships among team members.

	
	

	6e: Engaging in informed advocacy for children and the profession
· Ground decisions and advocacy efforts in multiple sources of knowledge and multiple perspectives.  

· Explain current public policy issues and their impact on children, families and the profession.

· Engage as an advocate for critical issues, in the early childhood professions and for the children, families and communities served.  
	
	

	Supportive Skills
	Sample opportunities for students to learn and practice
	Sample related assessments of student performance

	Supportive Skill 1:  Self-assessment and self-advocacy


	
	

	Supportive Skill 2:  Mastering and applying foundational concepts from general education

	
	

	Supportive Skill 3:  Written and verbal skills


	
	

	Supportive Skill 4:  Making connections between prior knowledge/ experience and new learning

	
	

	Supportive Skill 5:  Identifying and using professional resources
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